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Accelerated English 11/12  
 
 

Introduction 
In an effort to learn more about the effect of accelerated English courses, a study was 
developed to compare student performance and retention in accelerated and non-
accelerated courses.  Accelerated courses offer students the opportunity to take both 
reading and writing together and to advance to transferable English at a faster pace.  In 
addition to this faster pace, supplemental support is also provided to students in these 
courses.  In Spring 2012, the college piloted two accelerated courses.   
 
The performance of accelerated students was compared to non-accelerated students 
using success and retention rates as indicators.  Success rate is the proportion of 
students enrolled in a class at census who completed the class with a C or above.  
Retention is the proportion of students enrolled in a class at census who he received a 
grade of some kind.   
 

 
Results  
Overall, accelerated courses seemed to have higher success and retention rates as 
compared to those courses that were not accelerated (See Table 1).  When tested using 
a t-test procedure, these differences were significant or nearly significant (See Table 2).    
 
 
Table 1: Spring 12 accelerated model comparison.   

 
 
 
 
 

 
Table 2: Mean comparison of retention and success.   
  N Mean P value 

Retention Non-Accelerated 1092 .8031  

Accelerated 84 .8810 .041* 

Success Non-Accelerated 1092 .5760  

Accelerated 84 .6667 .096 

* p<.05, which is statistically significant.   
 

 
Summary 
Prior to summarizing the results, several weaknesses of the current study must be 
acknowledged.  Firstly, the accelerated courses had students who had either taken the 
precursor course or tested into the course.  Post-hoc analysis revealed that only 45% of 

Accelerated  Non- Accelerated Accelerated Non- Accelerated 

Success Retention  

66.7% 57.6% 88.1% 80.3% 
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the students would not have been eligible to take the course.  In addition, any 
differences between the non-accelerated and accelerated groups may not be due to the 
intervention, but rather the characteristics of the course, students, or the instructor.  
For example, the accelerated course had a lower number of students than the 
comparison courses.  Further, the number of students for some comparisons is small, 
particularly in the accelerated group.  Having a small group contributes to the possibility 
that any effects found or not found may be due to confounding factors.   
 
Recognizing these limitations, some marked differences were found.  Overall, the 
accelerated course students were retained and succeeded at substantially higher levels.   
These differences are surprising since this course moved at faster pace and included 
students who were eligible to take a 400 level course.  These findings, however, are 
preliminary since this was the first term the accelerated model was offered.   
 
Future research needs to repeat these analyses to see if these differences are sustained 
in future accelerated courses.  Additionally, future research should test if accelerated 
students perform as well as other students at the English 1A level.   


